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Abstract

In holistic education, recognizing the unique needs of students with disabilities is crucial. Special
education, as part of the diversity spectrum, is vital for equity and well-being. Holistic education
includes students with disabilities, ensuring everyone deserves an equitable experience. It creates a
supportive, adaptable environment tailored to each student, advocating for personalized plans,
accommodations, and interventions. Collaboration among professionals is essential to develop
individualized plans from elementary through high school. This approach ensures holistic support,
addressing academic, social, and physical needs, bridging equity and well-being for all students.
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The Intersection of Holistic and Special
Education

Integrating holistic and special education forms a
foundation for fostering equity and well-being.
This article explores the collaboration between
these approaches, emphasizing holistic education’s
benefits for students with disabilities. By
embedding special education within a holistic
framework, an inclusive environment is created
that supports academic growth and nurtures
emotional, social, and physical development. This
collective responsibility extends to educators,
administrators, policymakers, and stakeholders
(Sharma, 2018; Harris & Graham,

2019). Holistic special education promotes a
comprehensive understanding of each student’s
needs and enhances the overall educational

experience by addressing mental health, social
interactions, and physical well-being (Miller, 2010;
Nagel, 2009).

Holistic education acknowledges the
interconnectedness of various aspects of a student’s
life, ensuring that interventions are not limited to
the classroom. This approach advocates for
involving families and communities in the
educational process and recognizes their vital role
in supporting the child’s overall development. By
fostering strong partnerships among schools,
families, and community organizations, holistic
special education creates a network of support that
extends beyond academic learning. This
comprehensive support system helps address
external factors that may affect a student’s
well-being, such as family dynamics,
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socioeconomic challenges, and access to
healthcare, ultimately leading to more sustainable
and impactful educational outcomes (Epstein,
2018).

Core Principles of Holistic Education

Holistic education nurtures the development of the
whole person, emphasizing academic achievement
as well as emotional, social, physical, and spiritual
growth (Parizek, 2021). Its principles include
cultivating a love for learning, promoting
self-awareness, and encouraging meaningful
educational experiences (Miller, 1997). By
focusing on experiential learning, critical thinking,
and creative expression, holistic education prepares
students for an evolving world (Orr, 1994). It also
fosters lifelong learning and adaptability, which are
crucial for success today. It emphasizes community
and relationships, teaching collaboration, empathy,
and respect.

Holistic education develops intrinsic motivation
and self-efficacy in students by creating a learning
environment that values and respects their
individuality and personal interests. This approach
encourages students to take ownership of their
learning, fostering a sense of agency and
empowerment. By integrating mindfulness and
reflective practices into the curriculum, holistic
education helps students build resilience and
emotional intelligence, enabling them to navigate
life’s challenges with confidence and grace. These
practices enhance academic performance and
contribute to students’ overall well-being and
happiness, preparing them to lead fulfilling lives
both inside and outside the classroom (Durlak et
al., 2011; Brackett & Rivers, 2014).

Fostering Inclusiveness and Diversity

A key aspect of holistic education is its emphasis
on inclusivity and diversity. This approach values
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each student’s unique backgrounds and
perspectives to create accessible and meaningful
educational experiences (Banks, 2015). Teachers
are encouraged to use diverse instructional
strategies to foster a classroom culture that respects
and celebrates diversity (Gay, 2018). This inclusive
mindset is crucial for students’ holistic
development and prepares them for a multicultural
and interconnected world (Gunay, 2014). Holistic
education also promotes social justice and equity,
addresses systemic biases, and ensures inclusive
practices (Ladson-Billings, 1995; hooks, 2014).

An inclusive and diverse educational environment
helps to break down stereotypes and prejudices,
fostering a more accepting and understanding
society. By exposing students to different cultures,
abilities, and perspectives, holistic education
promotes empathy and open-mindedness. This
environment prepares students to thrive in diverse
work environments and global communities,
equipping them with the skills to navigate and
appreciate cultural differences. Additionally,
inclusive education practices support students with
disabilities by promoting their full participation
and engagement in all aspects of school life,
further reinforcing the values of equity and
inclusion (Florian & Black-Hawkins, 2011; Slee,
2011).

Integrating Special Education within a Holistic
Framework

Holistic and special education share the common
goal of supporting the full development of every
student. In a holistic framework, special education
is integral, emphasizing adaptable teaching
methods to meet diverse needs (Kauffman &
Hallahan, 2011). Incorporating principles of
holistic education, such as personalized learning
and emotional support, enhances special education
programs (Sapon-Shevin, 2007). Continuous
professional development for educators is essential



Holistic Education Review
5(1), July 2025

for effective implementation (Damiani & Drelick,
2024; Darling-Hammond et al., 2017). By
investing in educators’ growth, schools can create
a truly inclusive educational environment
(McLeskey et al., 2014).

Integrating special education within a holistic
framework requires a commitment to flexibility
and creativity in curriculum design. This approach
ensures that instructional strategies are tailored to
the individual strengths and challenges of each
student, promoting engagement and practical
learning. The use of adaptive technologies and
differentiated instruction are key components in
this process, providing accessible learning
opportunities for all students (Gargiulo & Metcalf,
2017). Fostering a positive school culture that
emphasizes empathy, respect, and collaboration is
vital for the success of holistic special education.
This involves creating an environment where
students feel safe and valued, encouraging them to
take risks and explore new ideas (Tomlinson,
2014).

By incorporating a holistic approach, special
education can move beyond traditional academic
goals to incorporate the social, emotional, and
physical development of students. This
comprehensive perspective not only enhances the
quality of education for students with disabilities
but fosters a more inclusive and empathetic school
community where diversity is celebrated, and
every student’s potential is recognized and
nurtured (Villa & Thousand, 2021). Through
collaborative efforts among educators, parents, and
the broader community, schools can create a
supportive network that empowers students to
thrive in all aspects of their lives. This holistic
approach prepares students for a successful
transition into adulthood, equipping them with the
skills and confidence needed to navigate the
complexities of the world.
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Tailored Holistic Instruction for Students with
Exceptionalities

Tailored holistic instruction for students with
exceptionalities is fundamental in special
education because it adapts instructional programs
to meet the unique needs of students with
disabilities (Heward, 2013). This approach
includes the development and implementation of
Individualized Education Plans (IEPs), specialized
teaching methods, and the use of adaptive
technologies (Ahmed, 2018). By leveraging a
multidisciplinary approach, which involves
collaboration among special education teachers,
general educators, therapists, counselors, and other
specialists, comprehensive support is provided to
address the diverse needs of students (Gargiulo &
Bouck, 2019; Brownell et al., 2006).

This holistic approach ensures that all aspects of a
student’s development—academic, social,
emotional, and physical-—are considered and
nurtured. Academic needs are met through
personalized instruction that aligns with each
student’s learning style and pace. Social and
emotional needs are addressed by fostering a
supportive and inclusive classroom environment
where students feel valued and connected. Physical
needs are accommodated using adaptive equipment
and tailored physical activities that enhance
mobility and participation (Jamieson &
Wijesundara, 2025).

Incorporating Holistic Principles in Special
Education

Integrating holistic principles into special
education enhances students’ learning
environments (Jamieson & Wijesundara, 2025).
This approach involves nurturing emotional,
social, and physical development through
innovative teaching methods (Sapon-Shevin,
2010). By fostering collaboration among
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educators, parents, and specialists, holistic
education addresses students’ diverse needs and
ensures a more inclusive and supportive learning
environment (Kochhar-Bryant & Heishman, 2010).

One of the key elements of incorporating holistic
principles is the emphasis on experiential and
project-based learning. These methods engage
students actively in their education, allowing them
to explore subjects in depth and develop practical
skills. Such approaches can be particularly
beneficial for students with disabilities because
they provide hands-on experiences that cater to
different learning styles and help solidify
understanding through real-world applications
(Brown & Broido, 2019).

Incorporating mindfulness and social-emotional
learning (SEL) practices into the curriculum can
enhance the well-being and emotional resilience of
students with exceptional abilities. Mindfulness
practices help students develop self-awareness,
manage stress, and improve focus and attention,
which are essential skills for academic and
personal success (Schonert-Reichl & Roeser,
2016). SEL programs teach students to recognize
and manage their emotions, build healthy
relationships, and make responsible decisions,
fostering a supportive and empathetic school
culture (Durlak et al., 2011).

Holistic education also promotes the use of
adaptive technologies and assistive tools that can
provide students with disabilities greater access to
the curriculum and enhance their learning
experiences. Technologies such as speech-to-text
software, communication devices, and interactive
learning platforms can be tailored to meet the
specific needs of each student, supporting their
academic progress and independence (Ahmed,
2018; Edyburn & Howery, 2014). Integrating the
arts and physical education into the holistic
curriculum supports students’ creative and physical

Issue: Social Justice and Equity in Holistic Education

development. Arts education promotes creative
expression, critical thinking, and cultural
awareness, while physical education promotes
physical health, teamwork, and discipline. Both are
crucial for students’ overall development, helping
them build confidence and develop balanced and
healthy lifestyles (Chudnovskiy et al., 2020).

Professional development for educators is essential
for effectively integrating holistic principles into
special education. Training programs that focus on
holistic education strategies, inclusive practices,
and the use of adaptive technologies equip teachers
with the skills and knowledge required to support
diverse learners effectively. Continuous
professional growth ensures that educators can
implement innovative teaching methods and create
inclusive and dynamic learning environments
(Darling-Hammond et al., 2017).

Emotional and Academic Support

Emotional and academic support are
interdependent and crucial for students’ success,
particularly those with exceptional talents
(Darling-Hammond & Cook-Harvey, 2018)
Providing a safe and supportive environment for
emotional expression and resilience development
is essential. Counseling services play a vital role in
this regard, offering students a space to navigate
their feelings, cope with challenges, and develop
emotional intelligence (Smith & Tyler, 2011).
These services help students build the resilience
necessary to face academic and personal obstacles,
contributing to their overall well-being and
success.

Tailored educational strategies, such as
differentiated instruction, are critical for addressing
the individual academic needs of students with
disabilities. Differentiated instruction involves
modifying teaching methods, materials, and
assessments to accommodate diverse learning
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styles and abilities and ensures that all students are
able to access the curriculum effectively (Jamieson
& Wijesundara, 2025). This personalized approach
not only supports academic achievement but also
boosts students’ confidence and motivation by
recognizing and valuing their unique strengths and
abilities.

Strong, positive relationships between students and
educators form the foundation for fostering a
supportive learning environment. When students
feel connected to their teachers and school staff,
they are more likely to engage actively in their
education and seek help when needed (McLeskey
et al., 2018). Building trust and rapport with
students helps educators understand individual
needs, thus providing more targeted and effective
support (Schonert-Reichl, 2017). This connection
also promotes a sense of belonging and security,
which is particularly important for students who
may feel marginalized or isolated.

According to Schonert-Reichl (2017), creating a
collaborative and inclusive classroom culture
enhances emotional and academic outcomes for all
students. Educators should implement group
activities and peer learning opportunities that
encourage cooperation, empathy, and mutual
respect. These interactions help students develop
social skills and build meaningful relationships
with their peers, contributing to a positive and

inclusive school community (Johnson & Johnson,
2008).

Holistic education for students with disabilities
goes beyond academic learning to encompass their
overall development, which includes social,
emotional, and physical aspects. This approach
recognizes that students’ educational experiences
are deeply interconnected with their personal
well-being. By addressing the whole child, holistic
education creates a balanced and nurturing
environment in which students with disabilities can
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thrive. Techniques such as mindfulness,
social-emotional learning (SEL), and project-based
learning are often integrated into the curriculum to
support students’ comprehensive development
(Schonert-Reichl & Roeser, 2016; Durlak et al.,
2011).

Parental involvement is another crucial aspect of
emotional and academic support. Engaging parents
in their child’s education through regular
communication and involvement in school
activities strengthens the home-school connection.
This partnership ensures that students receive
consistent support and encouragement both at
home and school, thus strengthening their
academic and emotional development (Epstein,
2018).

Integrating social-emotional learning (SEL) into
the curriculum can significantly enhance students’
emotional and academic success. SEL programs
teach students how to manage their emotions, set
and achieve positive goals, demonstrate empathy
for others, establish and maintain positive
relationships, and make responsible decisions
(Durlak et al., 2011). These skills are essential for
creating a supportive learning environment where
students can thrive academically and personally.

Professional development for educators is essential
for equipping them with the skills and knowledge
required to provide effective emotional and
academic support. Training in areas such as SEL,
trauma-informed practices, and inclusive teaching
strategies helps educators understand and address
students’ diverse needs, thus fostering a more
supportive and effective learning environment
(Darling-Hammond et al., 2017).

Overcoming Challenges in Implementing
Holistic Special Education
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Implementing holistic special education poses
numerous challenges, including limited resources,
large class sizes, and insufficient educator training
(Jackson, 2024). Students with disabilities may
also experience stigma and inconsistent support,
which can hinder their academic and social
development (Haines et al., 2015). Addressing
these challenges requires a commitment to
continuous improvement and adaptability. Schools
must regularly evaluate their practices, seek
feedback from all stakeholders, and embrace
innovative solutions to create truly inclusive
educational environments (Gargiulo & Metcalf,
2017; McLeskey et al., 2018).

Challenges and Solutions

Limited Resources:

o Solution: Schools must advocate for
increased funding and resources
dedicated to special education. This
includes securing grants and
collaborating with community
organizations and businesses to obtain
financial support and necessary
materials (Shogren & Wittenburg,
2020).

Insufficient Training for Educators:

o Solution: Continuous professional
development is essential for equipping
educators with the skills and knowledge
required to effectively implement
holistic special education. Training
programs should focus on inclusive
teaching strategies, the use of adaptive
technologies, and trauma-informed
practices. By enhancing educators’
skills and confidence, schools can foster
more inclusive and supportive learning
environments (McLeskey et al., 2018).

Issue: Social Justice and Equity in Holistic Education

Stigma and Inconsistent Support:

o Solution: Fostering a culture of
inclusivity and understanding within the
school community is vital for
mitigating stigma. Educators, students,
and parents must be educated on the
importance of inclusion and the benefits
of diversity. Programs that promote
empathy, acceptance, and respect can
help build a supportive community
among students (Gargiulo & Metcalf,
2017).

Parental and Community Engagement:

0 Solution: Collaborations with families
and communities are crucial for
providing comprehensive support to
students with disabilities. Schools
should actively involve parents in the
educational process through regular
communication, workshops, and family
engagement activities. Partnerships
with community organizations can offer
additional resources and support
services, creating a network that
reinforces students’ development both
inside and outside the classroom
(Jamieson & Wijesundara, 2025).

Conclusion

Integrating special education within a holistic
educational framework provides a robust approach
to addressing the multifaceted needs of students
with disabilities (Jamieson & Wijesundara, 2025).
Grounded in a whole-child perspective, this
approach emphasizes the importance of
interdisciplinary collaboration to cultivate
inclusive and supportive learning environments
that enhance academic, social, and emotional
development (Friend & Bursuck, 2018). Holistic
practices not only improve individual student
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outcomes but also contribute to fostering empathy,
mutual respect, and a culture of understanding
within the broader school community (Gargiulo &
Metcalf, 2017).

The advancement of holistic special education
requires concerted action from educators,
policymakers, and stakeholders. Prioritizing
professional development programs that emphasize
holistic methodologies, enacting policies that
support collaborative practices across disciplines,
and promoting school cultures grounded in equity
and respect are essential steps toward systemic
transformation.

As the field continues to evolve, it is imperative to
advocate for educational systems that recognize
and respond to the diverse strengths and needs of
all learners. A commitment to holistic special
education represents a significant and necessary
shift toward a more inclusive and equitable society
(Jamieson & Wijesundara, 2025). The collective
efforts of the educational community are vital to
realizing this vision and ensuring meaningful,
sustained progress for students with disabilities.

References

Ahmed, A. (2018). Perceptions of using assistive
technology for students with disabilities in
the classroom. International Journal of
Special Education, 33(1), 129—-139.
https://files.eric.ed.gov/fulltext/EJ1184079.
pdf

Banks, J. A. (2015). Cultural diversity and
education: Foundations, curriculum, and
teaching. Routledge.

Brackett, M. A., & Rivers, S. E. (2014).
Transforming students’ lives with social
and emotional learning. In R. Pekrun & L.
Linnenbrink-Garcia (Eds.), International

handbook of emotions in education (pp.
368-388). Routledge.

Issue: Social Justice and Equity in Holistic Education

Brown, K. R., & Broido, E. M. (2019). Engaging
students with disabilities. In S.J. Quaye,
S.R. Harper, & S.L. Pendakur (Eds.),
Student engagement in higher
education (pp. 237-255). Routledge.

Brownell, M. T., Adams, A., Sindelar, P., Waldron,
N., & Vanhover, S. (2006). Learning from
collaboration: The role of teacher qualities.
Exceptional Children, 72(2), 169—185.
https://doi.org/10.1177/0014402906072002
03

Chudnovskiy, A. D., Yudina, A. M., Gorshkova,
M. A., Kashina, S. G., Buyanov, V. N.,
Minova, M. V., & Popova, O. V. (2020).
Healthy lifestyle in students view:
experience and maintaining
problems. EurAsian Journal of
BioSciences, 14(2).

Damiani, M. L., & Drelick, A. M. (2024).
Co-teaching in teacher preparation:
Programmatic priorities, promising
practices, and potential pitfalls. Journal of

Special Education Preparation, 4(3),
36-45. https://doi.org/10.33043/9fn8gca2

Darling-Hammond, L., & Cook-Harvey, C. M.
(2018). Educating the whole child:
Improving school climate to support
student success. Learning Policy Institute.
https://doi.org/10.54300/145.655

Darling-Hammond, L., Hyler, M. E., & Gardner,
M. (2017). Effective teacher professional
development. Learning Policy Institute.
https://doi.org/10.54300/122.311

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B.,
Taylor, R. D., & Schellinger, K. B. (2011).
The impact of enhancing students’ social
and emotional learning: A meta-analysis of
school-based universal interventions. Child
development, 82(1), 405-432.
https://doi.org/10.1111/j.1467-8624.2010.0
1564.x

Edyburn, D. L., & Howery, K. (2014). How is
technology used to support instruction in


https://doi.org/10.1177/001440290607200203
https://doi.org/10.1177/001440290607200203

Holistic Education Review
5(1), July 2025

inclusive schools? In J. McLeskey, F.
Spooner, B. Algozzine, & N.L. Waldron
(Eds.), Handbook of Effective Inclusive
Schools (1* ed., pp. 167—180). Routledge.

Epstein, J. (2018). School, family, and community
partnerships, student economy edition:
Preparing educators and improving
schools. Routledge.

Florian, L., & Black-Hawkins, K. (2011).
Exploring inclusive pedagogy. British
Educational Research Journal, 37(5),
813-828.
https://doi.org/10.1080/01411926.2010.501
096

Friend, M., & Bursuck, W. D. (2018). Including
students with special needs: A practical
guide for classroom teachers. Pearson.

Gargiulo, R. M., & Bouck, E. C. (2019). Special
education in contemporary society: An
introduction to exceptionality. Sage
Publications.

Gargiulo, R. M., & Metcalf, D. (2017). Teaching in
today s inclusive classrooms: A universal
design for learning approach. Cengage
Learning.

Gay, G. (2018). Culturally responsive teaching:
Theory, research, and practice. Teachers
College Press.

Gunay, R. (2014). Affirming Diversity: The
Sociopolitical Context of Multicultural
Education (Sixth Edition) Nieto S. Bode
P (Vol. 1).
https://research-ebsco-com.ezproxy.memp
his.edu/linkprocessor/plink?1d=73da66fb-9
bel-3019-866e-59a8a577¢365

Haines, S. J., Gross, J. M., Blue-Banning, M.,
Francis, G. L., & Turnbull, A. P. (2015).
Fostering family-school and
community-school partnerships in inclusive
schools: Using practice as a
guide. Research and Practice for persons
with severe disabilities, 40(3), 227-239.
https://doi.org/10.1177/1540796915594141

Issue: Social Justice and Equity in Holistic Education

Harris, R., & Graham, S. (2019). Engaging with
curriculum reform: Insights from English
history teachers’ willingness to support
curriculum change. Journal of Curriculum
Studies, 51(1), 43—61.
https://doi.org/10.1080/00220272.2018.151
3570

Heward, W. L. (2013). Exceptional children: An
introduction to special education. Pearson.

hooks, b. (2014). Teaching to transgress.
Routledge.

Jackson, R. (Ed.). (2024). Holistic special
education: Camphill principles and
practice. Wipf and Stock Publishers.

Jamieson, A. R., & Wijesundara, H. D. (2025). A
review of adaptive equipment and
technology for exercise and sports activities
for people with disabilities. Disability and
Rehabilitation: Assistive Technology, 20(1),
33-45.
https://doi.org/10.1080/17483107.2024.237
2323

Johnson, R. T., & Johnson, D. W. (2008). Active
learning: Cooperation in the classroom. The
Annual Report of Educational Psychology
in Japan, 47, 29-30.
https://doi.org/10.5926/arepj1962.47.0 29

Kauffman, J. M., & Hallahan, D. P. (2011).
Handbook of special education. Routledge.

Kochhar-Bryant, C., & Heishman, A. (2010).
Effective collaboration for educating the
whole child. Corwin Press.

Ladson-Billings, G. (1995). Toward a theory of
culturally relevant pedagogy. American
Educational Research Journal, 32(3),
465—491. https://doi.org/10.2307/1163320

McLeskey, J., Waldron, N. L., & Redd, L. (2014).
A case study of a highly effective, inclusive
elementary school. The Journal of Special
Education, 48(1), 59-70.
https://doi.org/10.1177/0022466912440455

McLeskey, J., Billingsley, B., & Ziegler, D. (2018).
Using high-leverage practices in teacher



Holistic Education Review
5(1), July 2025

preparation to reduce the
research-to-practice gap in inclusive
settings. Australasian Journal of Special
and Inclusive Education, 42(1), 3—16.
https://doi.org/10.1017/js1.2018.3

Miller, R. (1997). What are schools for?: Holistic
education in American culture. Holistic
Education Press.

Miller, J. P. (2010). Whole child education.
University of Toronto Press.

Nagel, M. C. (2009). The psychology of learning:
An introduction for students of education.
Allen & Unwin.

Orr, D. W. (1994). Earth in mind: On education,
environment, and the human prospect.
Island Press.

Parizek, M. (2021). Principles of holistic education
applied to the Teacher Education Model for
the 21st century in Singapore. Socidlni
pedagogika | Social Education, 9(2), 9-22.
https://doi.org/10.7441/soced.2021.09.02.0
1

Sapon-Shevin, M. (2007). Widening the circle: The
power of inclusive classrooms. Beacon
Press.

Sapon-Shevin, M. (2010). Because we can change

the world: A practical guide to building
cooperative, inclusive classroom
communities. Corwin Press.
Schonert-Reichl, K. A., & Roeser, R. W. (Eds.).
(2016). Mindfulness in education:
Introduction and overview of the
handbook. In Handbook of mindfulness in
education: Integrating theory and research
into practice (pp. 3—16). Springer.
Schonert-Reichl, K. A. (2017). Social and
emotional learning and teachers. The
Future of Children, 27(1), 137-155.
http://www.jstor.org/stable/44219025
Sharma, U. (2018, June). Preparing to teach in

inclusive classrooms. In Oxford Research
Encyclopedia of Education. Oxford
University Press.

Issue: Social Justice and Equity in Holistic Education

https://doi.org/10.1093/acrefore/978019026
4093.013.113

Shogren, K. A., & Wittenburg, D. (2020).
Improving outcomes of transition-age
youth with disabilities: A life course

perspective. Career Development and
Transition for Exceptional Individuals,
43(1), 18-28.
https://doi.org/10.1177/2165143419887853

Slee, R. (2011). The irregular school: Exclusion,
schooling and inclusive education.
Routledge.

Smith, D. D., & Tyler, N. C. (2011). Effective
inclusive education: Equipping education
professionals with necessary skills and
knowledge. Prospects, 41(3), 323-339.
https://doi-org.ezproxy.memphis.edu/10.10
07/s11125-011-9207-5

Tomlinson, C. A. (2014). The differentiated
classroom: Responding to the needs of all
learners. Ascd.

Villa, R., & Thousand, J. (2021). The inclusive
education checklist: A checklist of best
practices. National Professional Resources,
Inc.

Author Bio

LaSheba W. Hilliard, Ed.D., is currently an
Assistant Professor of Teaching at the University
of Memphis. She teaches undergraduates and
graduate students who aspire to become educators.
Dr. Hilliard has worked with students across a
broad spectrum of needs, including behavioral and
mental health disorders, specific learning
disabilities (SLD), mild-to-profound disabilities,
and autism spectrum disorders (ASD). Dr.
Hilliard’s research interests focus on cultural
responsiveness in urban classrooms,
evidence-based instructional practices for students
with mild to moderate disabilities, transition


https://doi.org/10.7441/soced.2021.09.02.01
https://doi.org/10.7441/soced.2021.09.02.01
http://www.jstor.org/stable/44219025
https://doi.org/10.1093/acrefore/9780190264093.013.113
https://doi.org/10.1093/acrefore/9780190264093.013.113

Holistic Education Review Issue: Social Justice and Equity in Holistic Education
5(1), July 2025

planning, ADHD in Black women and girls,
holistic education, and the impact of adverse
childhood/traumatic experiences.

10



